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Abstract:

The present research aims to investigate female undergradu-
ate ESL learners’ motivation to learn English, studying at UoSPJ. The
main aim of the study was twofold; firstly, to evaluate the motivational
orientation of the female learners in terms of integrativeness or instru-
mentality; secondly to study the factors that affect the motivation of
the learners. The study has made use of mixed method approach to
arrive at an understanding of the issue. The sample was collected from
both Science and Arts faculties. A structured questionnaire was distrib-
uted to around 158 students of English and Chemistry departments.
Both descriptive and inferential statistics were used to interpret the
data. To confirm the findings of the questionnaire semi- structured in-
terviews were conducted from 20 students. The study revealed complex
picture of the target population. The most outstanding factors moti-
vating the female learners were integrative motive, class room environ-
ment, and instrumental motive. Behavior change was also reported
due to teachers’ influence, Whereas gender did not appear to be a sig-

nificant factor in the learning process.

Keyword: ESL Motivation, ESL Learning, Integrative Motiva-
tion, Instrumental Motivation.

Introduction:

The present study explores the factors impacting the lan-
guage learning of female undergraduate ESL students at the Uni-
versity of Sindh. The research is of explanatory nature and aims
to set forth the motivational orientations of female learners in
Social and Natural Science faculties. The work is in principle guid-
ed by the assumption that by analyzing motivational orientations
and factors influencing them, an enhanced understanding of ESL
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learning among female students as can be acquired.

During the last few decades research on motivation has
been mounting as motivation is the key attribute affecting learn-
ers’ success in second language learning (Gardner, 1985, 2001,
2010; Dornyei, 2003, 2005; Dornyei & Ushioda, 2011; Noels,
2003, 2005; Ushioda, 2007, 2009). Motivation has been defined
as the drive that leads one to action. Dornyei (2009a, p.117) be-
lieves that “motivation provides the primary impetus to initiate
learning the L2 and later the driving force to sustain the long and
tedious learning process”. \When it comes to learning a second
language motivation appears as a multilayered and complex con-
struct. Jarvis (1990) and Vandergrift (2005) define motivation as
the internal state or the intercede order that guides an individual
to act in a definite mode. Ryan (2008) extends the scope of moti-
vation further by explaining that in academic environment moti-
vation is the force which sustains and promotes one in learning.
This perspective establishes motivation not just as a force initi-
ating action but also as one that sustains and maintains efforts in
the same direction. Thus, motivation is an ever changing and
dynamic force in academic pursuits. The dynamic concept of mo-
tivation has been supported by research in the field of motiva-
tional psychology (Brophy, 1987; Thornbury (2006).

Background of the Study:

English has assumed a global role as the language of in-
ternational research, trade, and commerce and information
technology. In Pakistan social mobility and economic growth are
associated with English. Owing to the significance of English lan-
guage, it is a mandatory subject in Pakistani educational insti-
tutes from primary level to higher education. In my context at
the University of Sindh, English is a compulsory subject for all the
students across all disciplines, despite their differing levels of
proficiency. The present study aims to investigate orientations
related to female learners’ motivation towards learning English
language. It is informed by psychological dichotomies of integra-
tive and instrumental orientations to L2 learning. Its aim is to dis-
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cover the factors that affect female learner’s approach and de-
sire towards English language learning. The study will be cen-
tered on learner’s instrumental and integrative orientation to
learning English as an L2.

This investigation primarily focuses on two main con-
structs of motivation: the instrumental and the integrative. The
instrumental outlook mirrors the practical worth and benefits of
learning a foreign language, such as moving ahead in one's job.
The integrative concern, on the other hand, is personal and re-
flects sincere efforts on the part of the learner to understand
and integrate with the people and culture represented by the
target language group. The study, on the whole, will provide in-
sights on the relevance or other wise of the two famous dichoto-
mies of motivation; namely integrative and instrumental one.

Significance of the Study:

The present study is based upon The University of Sindh
(UoSJP), which is a public sector institute located at Jamshoro;
Pakistan. The study offers an understanding of some of the moti-
vational factors of female students, involved in the learning of
English language. Studying motivation from various dimensions
helps one formulate an exact conceptualization of its various
theoretical constructs and helps formulate practical rules for im-
proving motivation in educational institutions. The present re-
search will hopefully contribute towards improving language
learning of female students, who roughly form 50% of the Sindh
University’s population.

The present research has been guided by both practical
as well as theoretical considerations in the area of English lan-
guage learning. Motivation is of central interest to language
teachers to know what are the factors that influence the learning
outcomes of the students, what pedagogical practices can help
create and maintain motivation and for the learners themselves
to know how to keep their motivational levels high for persistent
learning. An analysis of motivational factors and their degrees
can reveal learners’ expectations and learning objectives.
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Research Questions:

The research aims to emphasize upon the following re-
search question:

RQ1: What factors motivate female students at Sindh
University to learn English?

RQ2: How far the students are instrumentally and inte-
gratively motivated?

Dimensions of Motivational Research:

The 21st century has witnessed an era of learning that is
committed to the simultaneous evolution of a knowledge-based
society (Jarvis, 2006; Tremblay & Gardner, 1995). The plurality of
definitions available for motivation establishes it as a hypo-
thetical concept which has no single unanimously agreed upon
definition. To some writers motivation is an internal state which
directs an individual into action (Franken, 1994; Higgins, 1987).
Some conceptualize it as energy which makes the pursuit of goal-
directed activity possible (Bjorklund, 2001; Porter et al., 2003;
Wlodkowski & Ginsberg, 1995). Motivation has also been cited
as motive or cause for achievement which is rooted in the indi-
vidual’s intrinsic needs, or as a decision-making process which
instigates and sustains a specific behavior (Pintrich & Schunk,
2002; Vroom, 1964). The enormity and significance of motivation
in L2 learning has often led to conflicting paradigms. This part
seeks to clarify the most important constructs of motivation and
their relevance to L2 learning in Pakistani context.

Dornyei (2000) notes that motivation to learn is a com-
plex and multifaceted construct when it comes to the learning of
an L2. Motivation is essential in learning a foreign language as it
greatly determines the success or failure of the learner in the
target language.

William and Burden (2002) view motivation as, ‘a state of
cognitive and emotional arousal, a state which leads to a con-
scious decision to act and gives rise to a period of sustained in-

tellectual and/or physical effort’.**%
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Motivation deals with energy, direction and persistence.
It involves various orientations of intention and activation. It is
valued because of its practical aspect; it delivers. It mobilizes
people to action. In short, the triumph of an action generally de-
pends on the degree, to which people struggle to reach their
goal, combined with their longing to do so. In general people
have come to refer to this psychological phenomenon as motiva-
tion. It is the urge that generates goal-oriented action. It is a
“motive force”, something that prompts, provokes and excites
action.

Motivation in Foreign Language Learning:

Motivation to learn a foreign language involves all those
influences and cognitions that commence language learning, es-
tablish the choice of language and uplift the language learning
process (Dornyei, 2000). Gardner (1985) has termed motivation
as the most influential factor in second language acquisition. L2
motivation is primary driving force for long-term process of
learning an L2 and ‘all the other variables involved in SLA presup-
pose motivation to some extent’ (Dornyei, 2005, p.65). Dornyei
(2009b) states that motivation offers the primary drive to set off
second/foreign language learning and later the driving force to
carry on the long and somehow tiresome learning process.
Crookes and Schmidt (1991) identify three main stages of behav-
ior regarding language learning motivation. First, learners decide
to choose and engage in a particular language. Second, they per-
sist or persevere in the learning activity over an extended period
of time. Third, they maintain a high learning activity level.

Gardner (1990) has identified three components of moti-
vation in foreign language learning which are:

a) adesire to learn the target language.
b) efforts taken the direction of language learning.
c) having positive attitudes towards the goal.

Gardner (1990) views L2 motivation as a construct con-
sisting of three components; the attitudes towards the target
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language called dffect, yearning to acquire a second language
called want and motivational intensity that he calls effort. Gard-
ner’s definition is very important as it sees motivation for lan-
guage learning in terms of a long and persistent process. It must
have commitment to the cause to yield results. Gardner was es-
sentially interested in the social aspects of motivation from the
view point of a social psychologist.

| propose to explore in some detail the foundations of
Gardner’s theory and examine the integrative/instrumental con-
structs to put into perspective the various issues and innovations
relevant with learner motivation. Before launching an analysis of
Gardner’s theory, it is important to notice that the theory lends
itself to elaboration because of its demonstration of replicability
and reliability.

As a starting point the theory is important as it is in line
with the traditional conception of motivation consisting ‘of those
factors that energize behavior and give it direction’ (Gardner,
1985, p, 281).

The Integrative Motive:

The integrative orientation refers to a strong interperson-
al feature. Integrative motivation stands for a need to learn a
language in order to converse with the members of the target
culture and develop a close affinity with the L2 group. Integrative
motivation has been clarified in these words: “reflecting a sin-
cere and personal interest in the people and culture represented
by the other group” (Gardner & Lambert, 1972, p.132). However;
for integrative motivation to be successful, the learner ‘must be
willing to identify with members of another ethno linguistic
group and take on very subtle aspect of their behavior’ (Gardner
&Lambert, 1972, p.135).

The Instrumental Motive:

Instrumental orientation refers to a strong practical quali-
ty. It stands for the learning of a L2 that may profit the learner
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with an attainment of a number of goals. A language learner he/
she may want career advancement. This motivation has more
utilitarian goals attached with L2 proficiency. Instrumental moti-
vation has been termed as ‘carrot and stick hypothesis’ (Skehan,
1989, p. 50). This orientation suggests that learner motivation
arises out of practical and functional goals; such as clearing an
examination or occupational opportunities.

Although, instrumental motive has been considered to be
relatively weaker predictor of accomplishment in L2, ‘it appears
to be much more powerful in other contexts where learners have
little or no interest in the target-language culture and few or no
opportunities to interact with its members’ (Ellis, 2008, p, 683).

Data Collection and Analysis
T-test

To examine the motivational inclination of the learners
and to investigate the relationship among these components T-
test was conducted. T-test is a parametric technique used for
testing the dissimilarity between two means (Aryet al, 2006). In-
dependent-sample t-test, also called unrelated t-test is used to
compare the mean scores of two different groups of individuals
or conditions or to investigate the mean score of a continuous
variable. Paired-sample t-test compares the mean scores of the
same group of individuals at different instances (Pallant, 2005).

Questionnaire:

Five-point Likert scale was employed for the study which
consisted of the following components:

a) Instrumental Motivation (Q no. 3, 6, 7, 8, 9)
b) Integrative Motivation (Qno 1, 2, 4, 5)
c) Class room Environment (Q no 10, 11, 12, 13)

d) Behavior Change ( Q no 14,15,16,17)
e) Gender Perspective (Q no 18, 19, 20)

15
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Participants

The respondents for the study were 120 female learners from English
and Chemistry departments, whereas 20 students, 1o from each department
were called for interviews.

Frequency of Respondents

Frequency |Percent |Valid Percent |Cumulative Percent
Valid |Chemistry |70 44.9 44.9 44.9
English 86 55.1 55.1 100.0
Total 156 100.0 100.0

Interpretation of Output

The data was collected using survey questionnaire, that
includes 5 items to measure integrative, instrumental constructs,
classroom environment, behavior change and gender (individual
mean of each item is given in Appendix-A).

For calculating the T-statistics items were combined to
their relevant construct/factor using additive method (i.e.,
x1+x2+.../n).

A large number of techniques can be used to judge differ-
ence between groups; however, the most commonly used and
convenient among them is T-test. As a starting point | examined
the significance value by looking at the probability, i.e., p<.05.
The significant value ensures whether groups were having differ-
ence on perception of motivational orientation between social
science and natural science sample or not. Levene’s Test for
equality of variance proved significant difference in three con-
structs (i.e., Integrative, Instrumental and Classroom environ-
ment) out of five. More specifically, Integrative, Instrumental
and Class room environment shown significant difference, i.e.,
sig value was less than 0.5. Whereas, Behavior Change and Gen-
der shows no significant difference, i.e., sig value was greater
than 0.5.

As the first step of analysis, the significant values of two
tailed column in the T-test were examined, which are as follows;
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Integrative = .005, Instrumental =.048, Classroom Envi-
ronment=.008, Behavior change =.074, Gender related attitudes
=.064.

Factor (i.e., items combined into relevant construct) de-
scriptive statistics of whole sample (includes both English and
Chemistry).
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Descriptive Statistics
N Minimum |Maximum [Mean Std. Deviation

INT 156 3.00 5.00 4.1394 47370

INS 156 1.20 4.80 3.6910 67177
CLASS 153 2.50 5.00 3.9771 .54059
BEHA 156 1.50 4.75 2.6971 .66539
GEND 156 1.00 5.00 2.7436 .87649
Valid N (list wise) 153

Table: 5.6
One-Sample Statistics
N Mean Std. Deviation  [Std. Error Mean

INT 156 4.1394 47370 .03793

INS 156 3.6910 67177 .05378

CLASS 153 3.9771 .54059 .04370

BEHA 156 2.6971 .66539 .05327

GEND 156 2.7436 .87649 .07018

Factors Affecting L2 Motivation of Female Learners:

The questionnaire data helped to answer the question what fac-
tors impact the learning of female students of Natural and Social
science faculties.

Integrative Factor:

In the questionnaire item 1,2,4,5 were grouped together
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as integrative interest. This factor received over all mean score
of 4.1394. It included items such as,

‘I wish to learn English to be like British/ Americans’, this
item received mean score of 4.24 from both departments.

‘I wish to learn English to read novels and watch movies’,
this item got mean score of 3.87. Whereas ‘/ want to learn Eng-
lish because of my own interest’ and ‘I am learning English to
achieve more advanced knowledge’ both got respectively mean
scores of 4.45 and 4.36. Since this is the highest scoring con-
struct in the study, it can be assumed that the sample population
recognized integrativeness as the predominant factor behind
their language learning.

Instrumental Factor:

Item no3, 6,7,8,9 were categorized together as instru-
mental orientation in the questionnaire. It included items such as
‘I want to learn English for getting better status ’, mean score
4.32; ‘I want to learn English because it is like a fashion in Paki-
stan ’; mean score 3.11, ‘l want to learn English to get a good job
’; mean score; 4.10, | want to learn English because | want to go
abroad ’; mean score 3.70 and ‘l want to learn English to pass
exams’; mean score 3.23. The overall mean score of this factor is
the second highest which is 3.6910. This construct included
items that combined together immediate achievement and per-
sonal development of the learners.

Classroom Environment:

This factor included item no 10,11,12,13. Questions such
as ‘I have very friendly environment in the class to learn English’,
mean score 3.66; ‘I find my English course interesting’, mean
score 4.23; ‘I am satisfied with my English teacher’, mean score
4.51; ‘l am satisfied with the way | am taught English’ mean score
4.03. The overall mean for this factor is 3.9771. These items
were mainly concerned with the learning situation, which exam-
ines factors such as teachers’ influence, course books, learning
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environment and teaching methodology.

Behavior Change:

This factor aimed to examine whether there is motiva-
tional change in the attitude of L2 learners regarding language
learning or not. Statements 14, 15, 16, and 17 included questions
that measure motivational change. The statements included in
this factor were: ‘English is not important for me so | better not
learn it’; mean score 1.51, ‘I did not want to learn English until |
entered the University but now | have realized it is very im-
portant’; mean score 2.94, ‘I will keep taking English language
courses in future too’; mean score 4.15 and ‘l am bored of learn-
ing English now’ which received mean score of 1.84. The overall
mean score secured by this factor is 2.5919.

Gender Perception:

This factor was focused on examining female learners’
perceptions of gender. It attempted to examine how females
view themselves in relation to their male counter parts. The
overall mean score of this factor is 2.6050. The statements in-
cluded in this factor are: ‘I want to learn English to be like male
students in my class’, ‘Male students can learn more easily be-
cause they are more confident ‘and ‘I feel more comfortable
with female teacher’. The mean scores for these items are 2.55,
2.77 and 3.26 respectively.

Integrative Orientation:

Integrativeness has been viewed in the wider global con-
text in the current study. Gardner’s model states the desire to
merge with native speakers, whereas Dornyei redefined it as a
desire to be part of the global community not just L2 community.
The learners might be interested in becoming a part of the edu-
cated and well-off indigenous community by virtue of their L2
proficiency.

The data of the current study is partially in line with Gard-
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ner’s model and fully aligned with Dornyei’s redefined model.
Majority of female learners wanted to learn English to better un-
derstand the English-speaking community rather than becoming
a part of it.

S1: If we go for foreign scholarships, it helps us under-
stand the local peoples. It will help us talk to nationals
(foreigners). | want to be like them.

Most of the students want to shift abroad for higher stud-
ies or a lucrative job.

S:6 | want to get higher degree from abroad and live
there. | can talk to English and Pakistani people abroad if | am
knowing well English. | can adopt good ways of foreigners but
also keep my values.

The students realized that English is the language of the
educated people in the world and in order to be part of this com-
munity they need to have good language skills.

$7: | am crazy about going abroad. English can help me
in this goal. | want to improve my accent. My style should be like
local English peoples. | like to watch English movies. | want to
work abroad.

$7: | want to learn English to improve my personality. |
am working for it . | will also join center in June, July to improve
my English. | want to become like English men. | want to speak
like them fluently.

$8: | want self-satisfaction so | am learning English. | want
English for my personality. When we speak English people are
jealousy. Jealousy motivates me. | want to move to Dubai and
work as English teacher there. | want to get a good job. It’s an
insult if you don’t know English outside Pakistan.

Instrumental Orientation:

Dornyei (2005, p. 21) describes ‘instrumentality con-
cerned the pragmatic incentives that are usually associated with
the concept, as well as importance of the particular L2 in the
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world and the contribution its proficiency makes to becoming an
educated person’.

Since instrumental motives are relevant with settings
where English is a second language, it’s important to investigate
it within Pakistani context. The interview data shows strong in-
clination of the learners towards instrumental motivation. Most
of the learners wanted to learn English for practical incentives
and the idea that English is what makes an educated person. This
is in line with Dornyei’s (2005) definition of instrumental motiva-
tion. Besides this, practical reasons like passing an examination,
social success and travelling abroad are also included in instru-
mental orientation.

S4: Its actually my passion, interest in English. | want to
be CSS officer. | want to have personality like my female teach-
ers. Through English you can also be a lecturer or do job in any
field. It increases standard.

Most of the girls think that by learning English they will
acquire a respectable job and high status in the society. English is
associated with elevated social status in Pakistan (Rahman,
2001).

S: 4We can achieve many tasks with it. We can become
civil officer and lecturer. Private institutions give jobs for teach-
ing English. They pay well so it’s also a reason for my learning
English.

S5: English is very important for social status today.
They know English will help us in professional life. Physics, chem-
istry all are in English.

Majority of girls wanted to attempt competitive exams
for joining civil services (CSS), whereas others wanted to become
lecturers.

S11: Now a days for getting a job we need English. In
school college there is importance of English all course is in Eng-
lish. English improves our image. Every nation is known from its
culture. | don’t want to be like Americans people. | want English
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for my jobs and success.

S$7: When | see English teacher, her clothes and jewelry |
feel | can achieve this with my job so | want to learn English
quick.

Interestingly, some respondents stated that by acquiring
English language skills they will get good marriage proposals.
They believed that educated girls don’t have to struggle hard for
a suitable partner as men prefer to marry women with a sound
education. Some also remarked that they will get respect from
their in laws if they speak English as people mostly fear such
women and cannot manhandle them.

$2: | want to be doctor or scientist and | need good Eng-
lish skills and in marriage good proposals are for educated wom-
en. | want my own money and class and reach top level like
many women.

$8: Women after marriage get respect if they know Eng-
lish. People think them educated.

Integrative Motivation:

The data of the present study guides the researcher to
the understanding that the learners want to learn English to be
identified with the educated community at home and abroad.
Most of the females wanted to move abroad for higher studies
or work purposes. They felt that being proficient at English
would earn them respect wherever they moved and will get
them in touch with the professionals of their field. The learners
realized that most of the books in both social and natural scienc-
es disciplines are in English; therefore, familiarity with English is
a must to succeed in any field.

Views about Western Culture:

Majority of girls had an awareness of the culture of Eng-
lish-speaking countries. They believed that English speaking na-
tions are liberal, non -discriminatory and less controversial re-
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garding their gender politics. Their appreciation of English goes
beyond pragmatic and utilitarian goals. Most of the participants
view English society as liberal; they felt that western society has
those social aspects which are missing in Pakistani society for
women. Therefore, they would like to visit them, live and study
there or even settle down there. Some students defined Western
culture as ‘democratic and full of freedom’; their views seemed
to be influenced by the perception of Western culture promoted
in Pakistan through Western media and films.

Instrumental Motivation:

The results of my study are in line with Dérnyei’s defini-
tion of instrumental motivation. The learners were highly moti-
vated by the incentive that English learning will make them ap-
pear more respected and educated in the eyes of others. The
data reported that there are a number of factors that motivate
the female students of both Natural Sciences and Social Sciences
faculties to language learning. The most outstanding factors
among them are integrative motive, class room environment,
and instrumental motive. Behavior change was also reported
due to teachers’ influence, whereas gender did not appear to be
a significant factor in the learning process. Neither the gender of
the teacher not students was ranked as an influential factor.

Conclusion:

The research questions were mainly answered using
quantitative data that revealed a remarkable difference on all
motivational factors. The interview data indicated mixed re-
sponses regarding motivational orientation of the learners. On
the whole, the study indicated the presence of both instrumen-
tal as well as integrative motivation among the female learners
of English and Chemistry departments. As suggested the present
study there are various factors connected with L2 learning that
help or hinder the process. Among them the most significant
ones are socio cultural factors, community or milieu and the
practical worth attached with learning an L2. As far as the moti-
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vational orientations are concerned the results reported both
integrative and instrumental motivation. The females wanted to
become skilled at English for getting a successful career and sta-
tus. They also wanted to be part of the native English-speaking
community by moving abroad.

The mean scored for integrative motivation were the
highest among all. The learners gave positive response for teach-
ing and classroom environment. They were satisfied with the
teaching methods of their university teachers and felt positive
vibes existed in the class among both male / female population.
Majority of students went through a change of attitude after uni-
versity education as previously they were not much interested in
learning English as a language. Gender scored least on the mean
scores indicating that female learners felt no difference between
their capabilities and those of their male colleagues. Females felt
more comfortable learning from male teachers; however, it did
not matter whether males or females taught them.
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